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Children's rights to education. (UNICEF)
We believe all children have the right to high quality content and provision of educat ion that is child centred
and empowering. Educat ion is a key social and cultural right and plays an important role in reducing poverty
and child labour. Furthermore, educat ion promotes democracy, peace, tolerance, development and
economic growth.
The educat ion of children shall be directed to:
• The development of the child’s personality, talents and mental and physical abilities to their fullest
potent ial.
• The development of respect for human rights and fundamental freedoms and the principles enshrined
in the Charter of the United Nat ions.
• The development of respect for the child’s parents, his or her own cultural ident ity, language and
values, for the nat ional values of the country in which the child is living, the country from which he or
she may originate and for civilisat ions different from his or her own.
• The preparat ion of the child for responsible life in a free society in the spirit of understanding, peace,
tolerance, equality of sexes and friendship among all peoples, ethnic, nat ional and religious groups
and persons of indigenous origin.
• The development of respect for the natural environment.
Educat ion should consist of essent ial learning tools such as literacy, numeracy and problem solving
combined with knowledge, skills, values and att itudes required by human beings to survive, develop
potent ial, to improve the quality of their lives, to make informed decisions and to cont inue learning.
General Comment on the aims of education (UNICEF)
In 2001, the Committee on the Rights of the Child, the body of experts that monitors the implementat ion of
the Convent ion, published a paper (called a General Comment) that explained and elaborated on the right to
educat ion.
The General Comment on the aims of educat ion provides a very clear overview of what the right to educat ion
means in pract ice. It said that:
• Educat ion must be child-centred and empowering. This applies to the curriculum as well as the
educat ional processes, the pedagogical methods and the environment where educat ion takes place.
• Educat ion must be provided in a way that respects the inherent dignity of the child and enables the
child to express his or her views in accordance with art icle 12 (1) and to part icipate in school life.
• Educat ion must respect the strict limits on discipline reflected in art icle 28 and promote non-violence
in school.
• Educat ion must include not only literacy and numeracy but also life skills such as the ability to make
well-balanced decisions; to resolve conflicts in a non-violent manner; and to develop a healthy
lifestyle, good social relat ionships and responsibility, crit ical thinking, creat ive talents, and other
abilit ies which give children the tools needed to pursue their opt ions in life.
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SLC Federation Behaviour Policy.
What are the aims of our behaviour policy?
This policy aims:
• to focus on the rights of all children to learn.
• to guide the Federat ion community in creat ing a positive, safe and happy environment in which all
learners thrive.
• to provide a bespoke, consistent approach to behaviour management.
• to outline why we have a bespoke policy.
• to define what we consider to be acceptable/unacceptable behaviour, including bullying.
• to summarise the roles and responsibilities of different people in the Federat ion community with
regards to behaviour management.
• to outline our system of rewards and sanct ions.
• to ensure ALL pupils, staff and visitors are free from any form of discriminat ion.

Why a 'bespoke' behaviour policy?
Learning how to be well-behaved and understanding codes of conduct for a range of social situat ions is all
part of growing up. Making and keeping friends, knowing and using good manners, being polite, respectful
and tolerant all enhance children's personal development and opportunit ies in life. All children are different
and come into school at different points on this journey. Therefore, it is appropriate to have a bespoke set of
opportunit ies to offer children, opportunit ies which allows them to gain experience and understanding at
their own pace and from their own start ing point. Our end goal is for children to leave our sett ings confident
their own behaviour is excellent and with high self-esteem. They should have the skills to evaluate their own
behaviour and the strategies to improve or make changes if circumstances dictate. It is our job to help
children to help themselves now and in the future.
Research shows that visual rewards, i.e. merits, st ickers, cert ificates, given regularly can quickly become
devalued and demot ivating for some children. As an inclusive Federat ion, we strive to ensure all our children
feel valued in what they think, say and do.
With this in mind our policy values:
•

•
•
•
•

•
•
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consult ing with children on aspects of school life through the school councils, assemblies, discussions
and debates in class, RHSE and PHSE act ivities, extracurricular clubs, group work and one to one
chats with adults.
the use of positive feedback in the form of praise, positive reinforcement, displaying and sharing of
work and achievements, role models and champions and written comments on work.
encouraging sharing, negot iating and turn taking through collaborat ive and cooperat ive work and
act ivit ies.
adults – pract it ioners, students, volunteers, being good role models, setting good examples, in either
sett ing and out of school.
working with children to help them understand the impact and consequences of their act ions –
complet ion of ‘choices’ logs with individual children is carried out with the head teacher or delegated
adult.
support ing children of all ages to develop an understand of appropriate behaviour through the
cont inuous provision, child init iated and independent learning.
Ensuring all children know they are valued as individuals - avoiding stereotypes, judgements or
assumpt ions of individuals even if their behaviour is somet ime unacceptable.

Keeping children at the heart of what we do, their learning is made relevant to them following our intent,
vision and values. We believe behaviour is a form of communication, therefore poor behaviour is a way to
communicate a need not being met. We work hard to build caring and respectful relat ionships with
children, empowering them to seek out an appropriate adult that they can talk to at any t ime. We remain
vigilant at all t ime to changes in behaviour that may indicate a change in mood, circumstances or child’s life
that may need invest igat ing; if we ident ify a child whose behaviour has changed or we have been not ified by
a family member /carer of a concern for a child's wellbeing, all our members of staff are on hand for support
and not ified as soon as possible. All staff are expected to be available to support all children as it will be the
child’s choice who they decide to open up to and trust enough to confide in.
Why involve children?
Consultat ion with children in managing behaviour is essent ial. Their involvement, through the creat ion of
Scape and Clough Codes of pract ice, promotes ownership of good behaviour pract ice, sett ing rules and
developing an understanding of boundaries. This empowers children to also challenge unreasonable or poor
behaviour that they either witness or experience.
What is consider to be acceptable behaviour?
School rules
Across our Federat ion, we work hard to in-st ill respect for ourselves and others in children. Our curriculum
and pedagogy are based around child centred learning, choices and negotiation. Lessons, early morning
work, circle t imes, PHSE, assemblies, discussions in class and role modelling are all opportunit ies we take to
develop knowledge, understanding skills and strategies that exemplify acceptable behaviour in and out of
school.
Children are expected to:
• Be honest at all times – understanding that building a trust is the basis for excellent relat ionships
with peers and adults alike
• Behave in an orderly and self-controlled way
• Move calmly and quietly around school Take an act ive role in opportunit ies that develop good
personal, social and learning behaviours
• Show respect to members of staff and each other
• Ensure all children have the opportunity to learn
• Treat the school buildings and school property with respect
• Wear appropriate clothing at all times
• Accept sanct ions when given
• Be inclusive – consider the feelings of others
• Refrain from behaving in a way that brings the school into disrepute, including when outside school
We believe expectat ions are a two-way, act ive process. Therefore, children should expect to:
•
•
•
•
•
•
•
•
•
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Be listened to; BE GIVEN A CHANCE TO EXPLAIN
Be respected
Be cared for
Be disciplined appropriately
Not be judged or made assumpt ion of
Be forgiven
Have the impact of their behaviour explained
Be invited to Reflect ion Club where appropriate
have their parents / carers not ified of their behaviour – part icularly when it has been ident ified as
sett ing a great example!

What is consider to be unacceptable behaviour?
Below, we outline a range of behaviours we believe are detrimental to the ability of children to learn, respect
themselves and others, develop confidence or thrive. These behaviours can reduce inclusion and lower selfesteem. These lists are not exhaust ive but give a good idea of what is not acceptable in our schools.
Misbehaviour is defined as:
• Disrupt ion in lessons, in corridors between lessons, and at break and lunchtimes
• Refusal to 'have a go' at complet ing class or CCL based act ivities provided
• Poor att itude or poor behaviour for learning
• Deliberate attempt to stopping others from learning
• being disrespectful, unkind or rude to others
• Defiance against reasonable instruct ions from any member of staff
Serious misbehaviour is defined as:
• Repeated breaches of the school rules
• Any form of bullying
• Child and Child abuse
• Inappropriate assault, which is any unwanted aggressive or sexual behaviour that causes humiliat ion,
pain, fear or int imidat ion
• Vandalism
• Theft
• Fight ing
• Racist, sexist, homophobic or discriminatory behaviour
• Any behaviour a staff member reasonably suspects has been, or is likely to be, cause an offence,
or to cause personal injury to, or damage to the property of, any person (including the children)
How do we define bullying and what do we do about it?
Bullying is defined as the repet itive, intent ional harming of one person or group by another person or group,
where the relat ionship involves an imbalance of power.
Bullying is, therefore:
• Deliberately hurtful
• Repeated, often over a period of t ime
• Difficult to defend against
Bullying can include:
Type of bullying

Definit ion

Child and Child abuse

Any behaviour toward a peer that is deemed abusive either
mentally, sexually or physically

Emot ional

Being unfriendly, excluding, torment ing

Physical

Hitt ing, kicking, pushing, taking another’s belongings, any use
of violence

Racial

Racial taunts, graffit i, gestures

Sexual

Explicit sexual remarks, display of sexual material, sexual
gestures, unwanted physical attent ion, comments about sexual
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reputat ion or performance, or inappropriate touching
Direct or indirect verbal

Name-calling, sarcasm, spreading rumours, teasing

Cyber-bullying

Bullying that takes place online, such as through social
networking sites, messaging apps or gaming sites

NB: Please see our ant i-bullying policy for more details on how to avoid, report or deal with suspected
incidents of bullying.
Exclusions
The Headteacher is the only person in school who has the right to exclude a child. Guidance from the local
authority will be followed in all instances where either a fixed term or permanent exclusion has become the
only opt ion.
An exclusion of any child will only take place if:
• all other opt ions for managing unacceptable behaviour have been explored and found to be
unsupport ive.
• the rules laid out in the behaviour policy have persistently broken.
• there is perceived or real danger to the safety of themselves, other children or adults in or out of
school.
Parents will be included in all discussions and not ified as soon as possible should an exclusion be
recommended. Children who are excluded from school should not be out of the home during school hours.
School agreed rewards
What rewards do we use?
As ment ioned above, our behaviour system is not based on visual rewards – no st ickers, merits etc.
Our children have flourished on positive praise and reinforcement.
Our rewards include
• Children developing class rules and code of practice
• Sharing work and achievements with peers, staff and parents/carers
• Posit ive feedback either verbal of written
• Taking work to Senior members of staff, including the Headteacher
• Valuing work through the creat ion of classroom and whole school displays of work
• Giving roles and responsibilities to those who have improved – relat ive to each unique child
• Children designing, creat ing and leading act ivities
• Encouraging negotiat ion in CCL
• Membership of school council
• Child’s Voice

What sanctions do we use?
Appropriate sanct ions based on the individual, the circumstances and background knowledge, are absolutely
key to the success of our behaviour policy and principle. It is made very clear that it is the poor behaviour that
we are not happy with and the not the child themselves. This reflects our belief in the importance of maintain
high self-esteem and good relat ionships. Our sanct ions also reflect the level of seriousness of any incident
that has taken place.
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Having listened act ively to children involved in incidents, to gain their perspect ive and that of any other
children involved, a decision will be made with regard to the choice of sanct ion and further act ion; the level
of sanct ion required – missing break/luncht ime, no football at break t ime, reduced choices in CCL etc,
complet ing work during break or luncht ime, will reflect individual child and circustances in which the
incident occurred.
Sanct ions may include, but are not limited to:
•
•
•
•

removing the child/children from a situat ion
removing other children/classes from a situat ion
involving senior leaders or the head teacher
speaking to parents/carers

What strategies do we use to manage behaviour?
Through Classroom management
Teaching, support staff, student teachers and volunteers are responsible for sett ing the tone and context for
posit ive behaviour within the classroom.
Adults are expected to greet all children in the morning, or at the start of lessons if they change rooms, and
to establishing clear rout ines quickly at the beginning of the year; regular reviews of class rules and rout ines
ensure children understand what ‘good’ looks like. The following list of expectat ions will also support
behaviour management:
• Create and maintain a stimulat ing environment that encourages children to be engaged and
mot ivated
• Display the ‘Scape/ Clough Code’
• Re-enforce the code with their own classroom rules
• Share rules with other members of staff working in the classroom – especially PPA cover and supply
teachers
Develop a posit ive relat ionship with children, will also include:
• Communicat ing expectat ions of behaviour in ways other than verbally
• Highlight ing, promoting and praising good behaviour
• Concluding the day positively and start ing the next day afresh
• Having a plan for dealing with low-level disrupt ion
• Using posit ive reinforcement
A consistent whole school management
We are cont inually developing and support ing positive behaviour management strategies and techniques.
We treat children as individuals by using one or more of the strategies listed below to tailor a posit ive
method for dealing with different incidents and different children.
Emot ion Coaching
Team teach
De-escalat ion
Posit ive handling
Risk assessment
Behaviour target forms
Monitoring of behaviour and children's well-being
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Team Teach
Team Teach is an accredited, positive behaviour management strategy. The training equips qualified staff
and teams to deal with challenging situat ions and behaviours in ways that lead to desirable outcomes and
posit ive relat ionships at work or in daily life.
De-escalation and positive handling
Posit ive behaviour management strategies promote an emphasis of relat ionship building, personal safety,
communicat ion, and verbal and non-verbal de-escalat ion techniques for dealing with challenging behaviour
which reduce the need for physical intervent ion. De-escalation ensures our responses to disrupt ive,
disturbing, angry and aggressive behaviours maintains positive relat ionships and provides safety for all,
helping reduce the number of serious incidents involving physical controls, and raising the awareness of the
importance of recording, report ing, monitoring and evaluat ing all incidents involving positive handling.
We see posit ive handling as just one part of our whole-sett ing approach to behaviour management. As such,
our behaviour management strategy is ent irely compat ible with Positive Behavioural Support (PBS)
approaches for children with special educat ional needs or learning difficult ies.
Posit ive handling techniques to resolve conflicts in ways that are safe, and which provide opportunit ies for
repair and reflect ion for everyone involved are viewed as a last resort.
Following the above philosophy, staff trained in Team Teach will use the approach in some of the following
circumstances in order to prevent children:
• Causing disorder
• Hurt ing themselves or others
• Damaging property
Incidents of physical restraint must:
• Always be used as a last resort
• Be applied using the minimum amount of force and for the minimum amount of t ime possible
• Be used in a way that maintains the safety and dignity of all concerned
• Never be used as a form of punishment
• Be recorded in the appropriate log, kept locked in the office
• Be reported to parents and carers as soon as possible
How do we make our policy completely inclusive?
Child Centred support
The Federat ion recognises its legal duty under the Equality Act 2010 to prevent pupils with a protected
characterist ic from being at a disadvantage. Consequently, our approach to challenging behaviour is
different iated to cater to the needs of the unique child. The Federat ion's Inclusion Manager will evaluate a
pupil who exhibits challenging behaviour to determine whether they have any underlying needs that are not
currently being met.
Where necessary, support and advice will also be sought from specialist teachers, an educat ional
psychologist, medical pract itioners and/or others, to ident ify or support specific needs.
When acute needs are ident ified in a pupil, we will liaise with external agencies and plan support
programmes for that child. We will work with parents to create the plan and review it on a regular basis.
Off site behaviour
Our expectat ions of children's behaviour off site is just as high as it is in school. Children are taught to
understand that they represent their respect ive school and the Federat ion. Poor behaviour lets themselves
and others down. Poor behaviour off site will result in sanct ions on returning to school. For example poor
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behaviour during a swimming lesson may result in the child not taking part in luncht ime act ivities. Parents
and carers will be informed of any poor and unacceptable behaviour that takes place on educat ional visits
and visits to the local high school.
What are the roles and responsibilities of staff, parents and children?
The Governors
The SLCF Governing Body is responsible for reviewing and approving the written statement of behaviour
policy at 2 yearly intervals.
The SLCF Governing Body will review this behaviour policy in conjunct ion with the head teacher and monitor
the policy’s effect iveness, holding the head teacher to account for its implementat ion.
The Federation Head and Senior Leaders
The head is responsible for reviewing this behaviour policy in conjunct ion with the SLCF Governing Body ,
giving due considerat ion to the views of staff and children. The head will also approve this policy following
consultat ion with SLT.
The head will ensure that the school environment encourages positive behaviour and that staff deal
effect ively with poor behaviour, and will monitor how staff implement this policy to ensure rewards and
sanct ions are applied consistently.
Staff
Staff are responsible for:
• Respect ing the rights of children to feel safe and learn in school
• Implement ing the behaviour policy consistently
• Modelling positive behaviour
• Providing a personalised approach to the specific behavioural needs of part icular pupils
• Recording behaviour incidents (See Below)
• Challenging the contents of implementat ion where it is deemed unsupport ive to children
The Senior Leadership and Wider Leadership Team will support staff in responding to behaviour incidents.
Parents
Parents are expected to:
• Support their child in adhering to the behaviour policy and Scape or Clough Code Behaviour codes
• Inform the school of any changes in circumstances that may affect their child’s behaviour
• Discuss any behavioural concerns with the class teacher promptly
• Support school in helping their child to raise their self-esteem and improve standards of behaviour in
and out of school
Children – See Page 4 – What children should expect.

The behaviour of our children in school is the responsibility of the whole school community – primarily
parents, staff and the children themselves.
We are proud of our values and ethos for behaviour – which it built on research and evidence. We believe the
behaviour of our children must start from their own unique journey’s starting point; so with kind words and a
nurturing environment we can be proud of our polite, kind and confident children who are ambassadors for
the Federat ion.
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